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​https://www.truenorthservices.org/out-of-school-programs/​

​Out-of-School Time Programs​

​TrueNorth’s Out-of-School Time programs partner with local West Michigan school districts​
​serving youth Kindergarten through 8th grade. The programs enhance resiliency and strengthen​
​young people through creative, community-based, and diverse educational experiences during​
​non-school hours.  Building life-shaping character, fostering healthy relationships, and nurturing​
​socially responsible civic behavior is what TrueNorth’s Out-of-School Time Programs strive for.​
​Programs provide individualized academic support to students while engaging participants in​
​enrichment activities and field trips.​

​Project FOCUS​​&​​Project FOCUS​​Rural Grit​

​TrueNorth operates Project FOCUS (For Our Children’s Ultimate Success) at Baldwin, Hart, Holton,​
​Muskegon Heights, and Walkerville schools through a grant awarded by the Michigan Department​
​of Education in collaboration with the Michigan Department of Lifelong Education, Advancement,​
​and Potential, and the United States Department of Education.​

​TrueNorth operates Project FOCUS​​(For Our Children’s​​Ultimate Success)​​Rural Grit at Hesperia​
​and White Cloud schools through the federally-funded 21st Century Community Learning Centers​
​Program in partnership with the Michigan Department of Education.​
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​Section One: Introduction​

​Goals​
​How well did Project FOCUS do in achieving their stated goals in the 2025-26 term?​

​Project FOCUS has 10 goals, each of which has potential to drive programming to meet the needs​
​of the students and the community they serve. These ten goals are abbreviated below:​

​1.​ ​Well established and maintained connection to the school​

​2.​ ​Academic enrichment and personalized instruction​

​3.​ ​Address the needs of the targeted population​

​4.​ ​Formal structures for school day teacher input​

​5.​ ​Diverse array of evidenced-based programs​

​6.​ ​Integration of STEAM activities​

​7.​ ​Involvement of students in planning and other decisions​

​8.​ ​Involvement of families in planning and other decisions​

​9.​ ​Opportunities for literacy and related development for families​

​10.​ ​Snacks and meals for students​
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​Evaluation Plan​

​To assess the effectiveness of the Out-of-School Time (OST) program, the evaluation team​
​continues to examine three core questions that serve as the foundation of this review:​

​●​ ​How does participation in Project FOCUS after-school programming influence students’​
​academic performance and social development?​

​●​ ​What conditions and program components are necessary for Project FOCUS to achieve​
​positive outcomes?​

​●​ ​What aspects of Project FOCUS are most effective in serving students, and where are​
​opportunities for growth and improvement?​

​This 2025–26 evaluation report revisits these guiding questions while providing a comprehensive​
​analysis of available student attendance, academic, and demographic data. The report also​
​examines the perspectives of students, parents, and school staff to better understand program​
​impact and implementation. Drawing on these findings, as well as targeted program observations,​
​the report concludes with recommendations designed to strengthen program quality and student​
​outcomes.​
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​Section Two: Overall Impact​
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​Section Three: Attendance​

​Attendance Over Time​

​Total Participants in 2025-2026 School Year:​​686​

​Total Participants in 2024-25 School Year:​ ​682​
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​Attendance Levels​
​Research in the field of Out-of-School Time programs indicates promising evidence for “regular”​
​attendance. Based on the research done in 2017 by The Wallace Foundation, the evaluation team​
​used thirty days as the threshold for the consideration of regular attendance. This criteria will be​
​used in this section as a threshold for programmatic impact.​

​McCombs, J., Whitaker, A., & Yoo, P. (2017). The Value of Out-of-School Time Programs.​​RAND​
​Corporation​​.​
​https://wallacefoundation.org/sites/default/files/2023-08/The-Value-of-Out-of-School-Time-Progr​
​ams.pdf​
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​Number of Program Days Attended​
​The chart below illustrates program attendance for participants. Recognizing that it is​
​recommended that students attend 30 days or more to see effects of after-school programs, the​
​chart illustrates the other categories of 30-59 days, 60-89 days, and >90 days. Using these​
​categories in the future when more data can be collected (such as discipline records, test scores,​
​and school attendance) could lead to a better understanding of the threshold of program​
​attendance that makes a difference for a participant’s academic and social needs.​

​As a percentage, Holton Elementary and Edgewood Elementary had the highest attendance for​
​their enrolled students.​
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​Potential Impact of Attendance​
​Is Project FOCUS attendance associated with overall state-prioritized outcomes? This question is​
​worth pursuing, as research suggests associations between several key positive outcomes and​
​OST attendance. Although data from full school attendance, grades, and behavior measures were​
​not available to this evaluation team, the following research supports efforts to increase OST​
​attendance:​

​The Power of Afterschool: Out-of-School (OST) Time​
​Success​

​Academic Growth & Beyond​
​Data surrounding Out-of-School Time programs demonstrate that they help students:​

​●​ ​Improve attendance​
​●​ ​Earn better grades​
​●​ ​Increase school engagement​
​●​ ​Successfully promote to the next grade level​

​(Afterschool Alliance, 2024, p.2)​

​Healthy Lifestyles​
​Beyond academic growth, these programs foster healthier lifestyles by expanding opportunities​
​for physical activity. According to the Afterschool Alliance (2024), 82% of enrolled Michigan​
​students participate in physical fitness activities (p. 1).​

​Comprehensive Support by the Numbers​
​The following are statistics taken from Afterschool Alliance about Michigan students in​
​afterschool programs:​
​●​ ​97% are interacting “with their peers and building social skills”​
​●​ ​82% are receiving “homework help”​
​●​ ​81% are “building confidence”​
​●​ ​78% are engaging “in STEM learning opportunities”​
​●​ ​66% are working “on their reading and writing skills”​

​The Real Impact​
​Most importantly, OST programs provide students with the confidence to excel socially and​
​academically.​
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​The table below illustrates the average number of program days attended by participants during​
​the five consecutive school years. This data indicates decreases in all sites with the exception of​
​Hesperia Middle School, Holton Elementary, and Edgewood Elementary. Continuing to increase​
​the number of days students attend available programming is a goal of Project FOCUS.​
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​Section Four: Enrollment​

​Enrollment​
​The following table displays the number of students who were listed as enrolled in Project​
​FOCUS programs, then dropped. This data should be viewed with caution, as dropped students​
​were reported by site coordinators, and there are inconsistencies related to how this work is​
​completed.​

​This data reflects a significant decrease compared to the prior year in the number of students​
​who were initially enrolled and then dropped. This should be viewed positively, but with caution,​
​as it is partnered with fewer enrolled students overall.​
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​Site​
​Number of Dropped​

​Students in​
​2024-25​

​Number of Dropped​
​Students in​

​2025-26​

​Baldwin Elementary​ ​30​ ​15​

​Baldwin Jr. High School​ ​21​ ​7​

​Dr. Martin Luther King Academy​ ​1​ ​Not reported​

​Edgewood Elementary​ ​14​ ​10​

​Hart Middle School​ ​20​ ​4​

​Hesperia Elementary​ ​11​ ​18​

​Hesperia Middle School​ ​7​ ​11​

​Holton Elementary​ ​70​ ​7​

​Holton Middle​ ​26​ ​15​

​Spitler Elementary​ ​25​ ​18​

​Walkerville Public Schools​ ​31​ ​10​

​White Cloud Elementary​ ​30​ ​17​

​White Cloud Junior High​ ​21​ ​24​



​*MLK data not reported​

​Reasons listed for student drop out varied, but the primary response indicated was​
​“parent/student choice” (45%). Many times the rationale was left blank by the site coordinator​
​(coded as “left blank”), although this was decreased from 56% in 2024, 28% in 2025,​​to 15% this​
​year​​. This reflects significant improvement in the​​coding by site coordinators. Other rationale​
​included “moved” (17%), “bus issues” (1%), “behavior” (12%), and “attendance” (11%).​
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​Section Five: Surveys​

​Survey Analysis​
​Information gathered from surveys of parents, students, and school staff gives valuable insight​
​into how Project FOCUS is perceived, and the impact it has on families. In this section, survey​
​data was analyzed to understand a variety of topics.​

​Use caution when reviewing the sites individually, as each site had varying numbers of​
​respondents. Having higher response rates for all respondents (school staff, parents, and​
​students), would allow for different, more in-depth analysis of survey data.​

​The total respondents are listed below. Due to variation in response completion, some analysis​
​may have fewer total respondents. This will be noted on individual charts/graphs.​

​Site​ ​Number of​
​Respondents​ ​Role​ ​Number of​

​Respondents​

​Baldwin Elementary &​
​Junior High​

​46​ ​Parent​ ​108​

​Edgewood Elementary &​
​MLK​

​59​ ​Student​ ​41​

​Hart/Spitler​ ​95​ ​School Staff​ ​309​

​Hesperia Elementary &​
​Middle School​

​76​

​Holton Elementary and​
​Middle School​

​71​

​Walkerville​ ​55​

​White Cloud Elementary &​
​Middle School​

​65​
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​Overall Impressions​

​The following information displays the overall impressions by parents and staff of the Project​
​FOCUS program. The results are overwhelmingly positive with parents, with​​95%​​of respondents​
​rating their impressions with a 4 or 5 on a scale of 1-5.​
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​Perception of Key Areas of Impact​

​Survey respondents answered questions related to their perception of the impact of three key​
​categories: Impact on student school-day attendance, impact on student grades, and impact on​
​feelings of safety. The charts below display first the collective responses, then each category by​
​respondent type and by site.​

​Specific survey questions related to this topic were a Likert-like rating scale that offered options​
​of:​
​-​ ​No impact​
​-​ ​Very little impact​
​-​ ​Some impact​
​-​ ​Significant impact​
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​Perception of Attendance Impact​
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​Perception of Academic Behaviors​
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​Perception of Behaviors​

​20​



​Survey respondents also answered questions related to their perception of the improvement on​
​school-day academic skills, social skills, and STEAM knowledge.​

​Perception of Improvement in Three Key Areas​
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​Perception of the “Right” Amount of Time Focused on Various​
​Activities​
​The evaluation team asked respondents to rate the amount of time spent in various activities​
​(see below). Overwhelmingly, students, school staff, and parents all felt that the “right amount of​
​time” was spent. Results were very similar when controlling for the respondent role, and​
​therefore only collective responses are reported.​
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​Section Six: Qualitative Analysis​

​Project FOCUS Surveys​

​Overview​

​This analysis reviews open-ended parent, school staff, and student responses from the​
​2025–2026 Project FOCUS survey. The evaluation team used the information gathered to identify​
​recurring patterns, strengths, concerns, and opportunities across four open-response questions.​

​Open-ended responses analyzed:​

​●​ ​What happens at Project FOCUS that helps your child (student/you) during the school day?​
​●​ ​The best thing about Project FOCUS is...​
​●​ ​To make Project FOCUS better, I would...​
​●​ ​What else should we know?​
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​Parent Survey:​

​Theme 1: Strong Relationships with Staff​

​Parents consistently identified staff members as one of the strongest aspects of the program.​
​Responses frequently referenced individual staff by name and described them as caring,​
​supportive, welcoming, and trusted adults.​

​Representative Parent Comments​

​●​ ​“Ms Shelby is awesome.”​
​●​ ​“The teachers are awesome.”​
​●​ ​“It is run by really nice staff that truly care about our kids.”​
​●​ ​“Friendly.”​
​●​ ​“Consistency of teachers.”​

​Interpretation​

​Parents view relational trust as central to program quality. Staff consistency and emotional​
​connection appear to contribute significantly to children’s sense of safety, engagement, and​
​enjoyment.​

​Program Design Implications​

​●​ ​Continue investing in relationship-centered staffing practices.​
​●​ ​Recognize and retain highly valued staff.​
​●​ ​Provide professional development focused on youth relationships and social-emotional​
​support.​
​●​ ​Highlight staff consistency and caring culture in family communications.​

​Theme 2: Social-Emotional Growth​

​Description​

​Many parents described improvements in confidence, socialization, emotional comfort, peer​
​relationships, and overall engagement.​

​Representative Parent Comments​
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​●​ ​“Building confidence and self esteem.”​
​●​ ​“Social and reading skills.”​
​●​ ​“Helps my kids learn to care about others.”​
​●​ ​“My daughter gets to spend more time around kids their age.”​
​●​ ​“Project focus allows him to experiment and be creative.”​

​Interpretation​

​Families perceive Project FOCUS as more than academic support; they see it as a developmental​
​environment that supports belonging, confidence, and interpersonal growth.​

​Program Design Implications​

​●​ ​Continue prioritizing collaborative activities and peer interaction.​
​●​ ​Strengthen SEL (social-emotional learning) integration into programming.​
​●​ ​Measure and communicate SEL outcomes alongside academic outcomes.​
​●​ ​Expand creative and hands-on activities that promote confidence and engagement.​

​Theme 3: The Program Provides Safety and Stability​

​Description​

​Parents frequently described Project FOCUS as a dependable and safe environment, particularly​
​for working families.​

​Representative Parent Comments​

​●​ ​“Provides a safe after school option for the kids.”​
​●​ ​“It’s a safe place for my kids to be while I’m working.”​
​●​ ​“The hours of operation.”​
​●​ ​“Morning PF at the Elementary has been helpful.”​

​Interpretation​

​Families value the program not only for youth development but also for logistical and emotional​
​support. The program appears to function as a stabilizing support system for households.​

​Program Design Implications​

​●​ ​Continue emphasizing accessibility and reliability.​
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​●​ ​Consider parent communication strategies that reinforce safety and supervision.​
​●​ ​Explore opportunities to expand family support resources.​

​Theme 4: Parents Want More Academic Support and​
​Homework Assistance​

​Description​

​The most common improvement-oriented theme involved academics. Parents repeatedly​
​requested additional homework help, tutoring, reading support, and structured educational​
​activities.​

​Representative Parent Comments​

​●​ ​“More homework help.”​
​●​ ​“Actually help them with homework.”​
​●​ ​“Have tutors come in.”​
​●​ ​“More academic help on assigned school work.”​
​●​ ​“Focus on academics more.”​
​●​ ​“Recommend spending a specific amount of time with children working on school work.”​

​Interpretation​

​While parents value enrichment and social development, many still expect after-school​
​programming to include stronger academic reinforcement.​

​Program Design Implications​

​●​ ​Clarify the balance between enrichment and academic support in program messaging.​
​●​ ​Establish structured homework/help blocks.​
​●​ ​Explore partnerships with volunteers, tutors, or high school mentors.​
​●​ ​Increase literacy and math intervention opportunities.​
​●​ ​Consider differentiated academic supports for students with IEPs or higher needs.​

​Theme 5: Staffing Capacity and Student Management​

​Description​

​Several parents expressed concern about staffing levels, supervision, and program organization.​
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​Representative Parent Comments​

​●​ ​“Have more active program assistants.”​
​●​ ​“Maybe add a couple more adults.”​
​●​ ​“Have the kids under control/not so chaotic.”​

​Interpretation​

​As programs scale, parents may perceive insufficient staffing ratios or inconsistent behavior​
​management. This theme may reflect operational strain rather than dissatisfaction with staff​
​quality.​

​Program Design Implications​

​●​ ​Evaluate staff-to-student ratios.​
​●​ ​Strengthen behavior management systems and routines.​
​●​ ​Increase adult support during high-activity periods.​
​●​ ​Provide additional training in classroom/group management.​

​Theme 6: Enrichment, Variety, and Engagement Matter​

​Description​

​Parents valued creative activities, field trips, STEM experiences, and opportunities that differed​
​from the regular school day.​

​Representative Parent Comments​

​●​ ​“Being involved in activities/field trips.”​
​●​ ​“Diversity. He needs to be engaged in various activities.”​
​●​ ​“Creative.”​
​●​ ​“More trips.”​
​●​ ​“Fun engaging activities.”​

​Interpretation​

​Families appreciate programming that combines learning with enjoyment and exploration.​
​Engagement appears to be an important contributor to attendance and positive youth​
​experiences.​

​Program Design Implications​
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​●​ ​Maintain hands-on and experiential learning opportunities.​
​●​ ​Continue STEM and creative programming.​
​●​ ​Expand field trips and enrichment when feasible.​
​●​ ​Preserve a balance between academics and enjoyable experiences.​

​Overall Conclusion​

​Parent feedback indicates that Project FOCUS is widely perceived as a meaningful, trusted, and​
​valuable program for children and families. The program’s strongest assets are its caring staff,​
​safe environment, and positive impact on students’ social-emotional wellbeing.​

​The clearest growth opportunity is strengthening and clarifying academic support structures​
​while preserving the relational and enrichment-focused qualities that families already value​
​highly.​

​Overall, the data suggests that Project FOCUS is successfully meeting important family and​
​student needs while also presenting opportunities for deeper academic alignment and​
​operational strengthening.​
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​School Staff Survey:​

​Theme 1: Project FOCUS Provides a Safe, Supportive​
​Environment​

​This was the strongest and most consistent theme across responses.​

​●​ ​Students have a safe place after school​
​●​ ​Adult supervision is valued​
​●​ ​Students feel cared for and connected​
​●​ ​Families benefit from reliable after-school support​

​Representative Comments​

​●​ ​“Safe place for students to go for positivity after school.”​
​●​ ​“Students have a place to go after school where they can get a meal and adult​
​supervision.”​
​●​ ​“Gives our kids a free place to go after school that is social.”​
​●​ ​“Students have somewhere safe to go after school to spend time with their friends.”​

​Interpretation​

​Staff overwhelmingly perceive Project FOCUS as fulfilling an important​​protective and relational​
​role​​, especially for students who may otherwise be​​unsupervised, isolated, or lacking enrichment​
​opportunities after school.​

​Theme 2: Social-Emotional Growth is More Visible Than​
​Academic Growth​

​Many respondents reported stronger impacts on social skills, belonging, motivation, and​
​relationships than on academics.​

​●​ ​Students build friendships​
​●​ ​Students enjoy attending​
​●​ ​Students receive encouragement and emotional support​
​●​ ​Positive adult relationships matter​

​Representative Comments​
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​●​ ​“Students are taught to get along better with their peers.”​
​●​ ​“The workers at Project FOCUS give the kids attention and some of them really need that.”​
​●​ ​“Students receive extra emotional and academic support.”​
​●​ ​“Knowing they get to go gives them something to look forward to.”​

​Interpretation​

​Project FOCUS appears to function as a meaningful​​SEL and relationship-centered​
​intervention,​​even when measurable academic impacts​​are less obvious to staff.​

​Theme 3: Academic Support is Appreciated but Viewed as​
​Inconsistent​

​Staff responses revealed tension between Project FOCUS as an enrichment program and​
​expectations for academic intervention.​

​●​ ​Homework help is valued​
​●​ ​Some students complete assignments​
​●​ ​Reading/literacy support is desired​
​●​ ​Teachers want stronger academic alignment​

​Representative Comments​

​●​ ​“Coming to school with homework completed starts them off on a positive note.”​
​●​ ​“More literacy practice.”​
​●​ ​“Need more collaboration with teachers to know what kids need to focus on.”​
​●​ ​“I would really like to see students complete some of their missing or unfinished school​
​work.”​
​●​ ​“Grades K/1 need more reading and math time.”​

​Interpretation​

​Many staff see untapped potential for Project FOCUS to provide more intentional academic​
​reinforcement, particularly:​

​●​ ​literacy intervention​
​●​ ​homework completion​
​●​ ​targeted skill practice​
​●​ ​support for below-grade-level students​
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​Theme 4: Communication Between Daytime Staff and Project​
​FOCUS Needs Strengthening​

​A major operational theme involved communication gaps.​

​●​ ​Teachers often do not know what happens during FOCUS​
​●​ ​Lack of visibility into curriculum or schedule​
​●​ ​Inconsistent awareness of student participation​
​●​ ​Desire for stronger collaboration​

​Representative Comments​

​●​ ​“I really don't know what they do at PF.”​
​●​ ​“Teachers need to be made more aware of what they can and can't do in focus.”​
​●​ ​“Keep teachers more informed ahead of time.”​
​●​ ​“I would like them to ask what my students should work on.”​
​●​ ​“We do not know what their schedule is.”​

​Interpretation​

​This suggests a structural disconnect between school-day instruction and after-school​
​programming.​

​Teachers appear eager for more partnership, shared goals, and communication systems.​

​Theme 5: Concerns About Structure and Behavioral​
​Expectations​

​While many comments were positive, a smaller but important theme involved concerns about​
​supervision and consistency.​

​●​ ​Some environments feel chaotic​
​●​ ​Concerns about hallway behavior​
​●​ ​Desire for more structure and accountability​
​●​ ​Expectations may differ from school-day norms​

​Representative Comments​

​●​ ​“There is too much chaos in the classrooms and hallway.”​
​●​ ​“Students are unsupervised, in the halls, running, yelling.”​
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​●​ ​“Kids are often out of control on their way to their classroom.”​
​●​ ​“Encourage students to follow the same procedures/expectations as school hours.”​

​Interpretation​

​This theme suggests variation in implementation quality or behavioral systems across sites.​
​Some staff perceive a mismatch between school-day expectations and after-school management​
​structures.​

​Program Design Recommendations​

​1. Strengthen School-Day and After-School Alignment​

​Consider:​

​●​ ​regular teacher feedback loops​
​●​ ​shared student goals​
​●​ ​quick communication systems​
​●​ ​assignment tracking​
​●​ ​teacher-requested focus areas​

​2. Increase Structured Academic Intervention​

​Especially in:​

​●​ ​literacy​
​●​ ​math fluency​
​●​ ​homework completion​
​●​ ​targeted intervention groups​

​3. Develop More Consistent Behavior Expectations Across Sites​

​Potential strategies:​

​●​ ​common routines​
​●​ ​transition procedures​
​●​ ​behavior expectations aligned with schools​
​●​ ​staff training/coaching​

​32​



​Overall Conclusion​

​Project FOCUS is perceived less as a traditional academic intervention and more as a​
​whole-child support system​​that provides:​

​●​ ​safety​
​●​ ​caring relationships​
​●​ ​social development​
​●​ ​enrichment opportunities​
​●​ ​positive engagement after school​

​The primary opportunity for growth lies in:​

​●​ ​tighter academic alignment​
​●​ ​stronger communication with school staff​
​●​ ​more intentional literacy/homework support​
​●​ ​consistency in structure and behavior management​

​At the same time, staff responses strongly suggest that the program’s relational and supportive​
​culture is highly valued and should remain central to its design.​
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​Student Survey:​

​Theme 1: Social Connection & Belonging​

​Students frequently describe Project FOCUS as a place to:​

​●​ ​“talk to my friends”​
​●​ ​“be kind”​
​●​ ​“get along”​

​Project FOCUS is functioning as a​​social anchor​​,​​not​​just an academic support space. For the​
​majority of the students surveyed, the value of Project FOCUS is in its relationships.​

​Theme 2: Fun as a Secondary Value​

​A dominant thread across all student responses:​

​●​ ​“fun things”​
​●​ ​“fun sometimes”​
​●​ ​requests for “more fun time”​

​Students evaluate Project FOCUS through its ability to create​​enjoyment​​, which likely drives​
​engagement and attendance more than academic support.​

​Theme 3: Desire for More Autonomy (Free Choice & Activities)​

​Students ask for:​

​●​ ​“more fun time”​
​●​ ​“play outside more”​
​●​ ​more flexibility in activities​

​The responses demonstrate that the students feel there’s a need for​​greater agency and choice​
​in how time is spent. Structured time vs. free choice time is difficult to balance.​

​Theme 4: Outdoor Time is Highly Valued (and Insufficient)​

​Repeated signals:​

​●​ ​“going outside” = best thing​
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​●​ ​“play outside more”​
​●​ ​specific workaround ideas (“gym when raining”)​

​Outdoor activity is one of the​​strongest positive​​drivers​​, but students feel it is​​limited or​
​inconsistent​​.​

​Theme 5: Academic Support is Present but Secondary​

​Mentions include:​

​●​ ​“writing”​
​●​ ​“math”​
​●​ ​“science”​
​●​ ​“school work”​

​Academics are recognized, but:​

​●​ ​rarely described with enthusiasm​
​●​ ​often stated neutrally or matter-of-factly​

​The academic value is​​accepted​​, but not what students​​emotionally anchor to.​

​Theme 6: Teacher Relationships Matter (Tone Over Content)​

​Example:​

​●​ ​“how nice teacher can be if you're nice to them”​

​Students are highly attuned to:​

​●​ ​fairness​
​●​ ​kindness​
​●​ ​relational dynamics with staff​

​This suggests​​staff behavior is a key experience​​,​​not just programming.​

​Program Design Implications​

​●​ ​Increase​​structured choice​​(not just free time, but​​guided autonomy)​
​●​ ​Expand or stabilize​​outdoor activity access​
​●​ ​Standardize a​​baseline “fun experience”​
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​●​ ​Reinforce​​staff-student relational practices​
​●​ ​Build visible mechanisms for​​student input that results​​in action​
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​Site Snapshots​
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​Baldwin Elementary​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Baldwin Elementary:​

​Time spent on…​

​“[The best things] about Project FOCUS are the opportunities it provides.”​
​–Baldwin Elementary Parent​

​*respondents were pooled with partner site​

​38​

https://canva.link/dd73h17hxnk69ef
https://canva.link/dd73h17hxnk69ef


​Edgewood Elementary​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Edgewood Elementary:​

​Time spent on…​

​“I get to practice math, science, and [participate in] fun activities!”​
​–4th Grade Student​

​*respondents were pooled with partner site​
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​Hart Middle School​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Hart Middle School:​

​Time spent on…​

​“The staff helps us maintain good grades at school, and they support us in​
​sports.”​

​–8th Grade Student​

​*respondents were pooled with partner site​
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​Hesperia Elementary​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Hesperia Elementary:​

​Time spent on…​

​“My children feel heard and understood.”​
​–Hesperia Elementary Parent​

​*respondents were pooled with partner site​
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​Hesperia Middle School​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Hesperia Middle School:​

​Time spent on…​

​“Everything is the best at [Project] FOCUS!”​
​–7th Grade Student​

​*respondents were pooled with partner site​
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​Holton Elementary​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Holton Elementary:​

​Time spent on…​

​“The teachers are absolutely amazing with my kids! [My kids] look forward to​
​all of the creative projects they are able to do.”​

​–Holton Elementary Parent​
​*respondents were pooled with partner site​
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​Holton Middle School​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Holton Middle School:​

​Time spent on…​

​“The staff are really nice. I love them and I love the activities!”​
​–6th Grade Student​

​*respondents were pooled with partner site​
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​MLK​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at MLK:​

​Time spent on…​

​“[My child] learns new things and always comes home excited.”​
​–MLK Parent​

​*respondents were pooled with partner site​
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​Spitler Elementary​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Spitler Elementary:​

​Time spent on…​

​“[The best part] of Project FOCUS is the overall support for our children and​
​family.”​

​–Spitler Elementary Parent​

​*respondents were pooled with partner site​
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​Walkerville​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at Walkerville:​

​Time spent on…​

​“[The best parts] of Project FOCUS are the activities, and [they] make things​
​fun to learn!”​

​–3rd Grade Student​
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​White Cloud Elementary​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at White Cloud Elementary:​

​Time spent on…​

​“[The best parts] of Project FOCUS are playing outside, playing with friends,​
​and spending more time at school.”​

​–5th Grade Student​
​*respondents were pooled with partner site​
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​White Cloud Middle School​

​of respondents* reported​​some​​or​​significant​​impact​

​At all Project FOCUS sites, parents, school staff, and students value how much time is spent in​
​various learning (and​​fun!​​) activities.​

​Here’s how it looks at White Cloud Middle School:​

​Time spent on…​

​“My child gets to be around different children than they are around in class.​
​[Project FOCUS] keeps my child learning instead of screen time.”​

​–White Cloud Middle School Parent​
​*respondents were pooled with partner site​
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​Section Seven: Site Observations​
​The 2025–26 Project FOCUS program demonstrated a strong commitment to fostering academic​
​growth, student engagement, social-emotional development, and community connections across​
​participating elementary and middle school sites. Students engaged in hands-on STEAM learning,​
​creative enrichment activities, leadership opportunities, and real-world problem-solving​
​experiences that promoted critical thinking, collaboration, and perseverance. Academic support​
​was intentionally integrated through homework assistance, skill-building activities,​
​technology-based learning, and close collaboration with classroom teachers. Across sites, staff​
​prioritized creating safe, welcoming environments where students felt valued, supported, and​
​empowered to make choices about their learning. Social-emotional learning was embedded​
​throughout programming through mentoring, leadership roles, relationship-building,​
​service-learning projects, and opportunities to develop communication, responsibility, and​
​self-confidence. Positive behavior supports, consistent routines, and student leadership​
​opportunities helped establish strong program cultures focused on accountability and belonging.​
​Partnerships with families, schools, community organizations, guest speakers, libraries, law​
​enforcement, science organizations, and volunteer opportunities further enriched student​
​experiences and strengthened connections between students and their communities. Overall, the​
​program successfully provided engaging, supportive environments that helped students grow​
​academically, socially, emotionally, and as active members of their communities.​
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​Baldwin Elementary​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​Students actively engage in a variety of STEAM (Science, Technology, Engineering, Arts, and​
​Mathematics) activities that spark curiosity and creativity. Through hands-on experiences, students​
​learn basic coding and develop essential problem-solving and critical-thinking skills using the​
​Sphero Indi car robot. These interactive activities keep students engaged by allowing them to​
​experiment and make decisions. Students also apply engineering concepts by designing and​
​building boats and bridges, then testing their creations to determine which structures can support​
​the most weight. This process encourages perseverance, collaboration, and innovation as students​
​refine their designs and learn from trial and error. By participating in meaningful, real-world STEAM​
​challenges, students become engaged learners, build confidence in their abilities, and develop the​
​skills needed for future academic success.​

​EVIDENCE OF RELATIONSHIP BUILDING WITH SCHOOL STAFF, FAMILIES, AND​
​COMMUNITY​

​Adults dedicate time to teaching students to become leaders at the school. They discuss​
​examples of leaders, and the principal shares with the children what leadership means to her.​
​These experiences help students recognize that they can make a positive contribution to their​
​school community. Additionally, the principal-student relationship is crucial for fostering a​
​supportive learning environment and helping students feel engaged in their education.​

​EVIDENCE OF CLASSROOM MANAGEMENT AND POSITIVE BEHAVIOR SUPPORTS​
​This site uses a student job chart to encourage responsibility and leadership among participants.​
​Students have opportunities to earn Spark Bucks by completing assigned jobs and demonstrating​
​positive behavior and effort. They can then use their earned allowance to purchase prizes, helping​
​motivate participation while teaching goal-setting.​
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​Baldwin Middle School​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​

​Students' academic success in core subjects is monitored through PowerSchool reports. Focus​
​staff members request information from classroom teachers and provide opportunities for​
​students to catch up on assignments and study for upcoming assessments. This site also​
​focuses on technology and careers. They use Tinkercad and other applications to explore topics​
​such as biology and the world around them. Hands-on experiments, including dissections, allow​
​students to explore scientific concepts and engage in critical thinking and real-world learning.​
​Before the dissection, students complete pre-work by studying frog evolution and watching​
​instructional videos to prepare for the experience. Moments like these demonstrate how curiosity​
​can spark deeper learning.​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​Students are encouraged to teach one another, allowing them to showcase their unique skills and​
​interests. Some examples include the Japanese language and origami. The staff listens to​
​students' interests and helps them explore topics that matter to them. They frequently​
​incorporate the arts and games that enhance creativity. Students engage in hands-on nature and​
​science activities, such as growing plants and mushrooms and dissecting frogs, to deepen their​
​understanding of the natural world. These interactive experiences encourage curiosity and a​
​greater appreciation for science through real-world exploration.​

​SOCIAL-EMOTIONAL LEARNING​
​Career fairs and field trips help students discover and build upon their individual strengths,​
​interests, and future aspirations while exposing them to new experiences and perspectives​
​beyond their everyday environment. This approach encourages students to step outside their​
​comfort zones, develop confidence, and make meaningful connections between their interests​
​and potential future opportunities. Students are also given leadership roles, including mentoring​
​and assisting younger peers with projects and activities. These leadership opportunities help​
​students develop important social-emotional skills such as communication, patience,​
​responsibility, and teamwork while building a sense of belonging within the program.​
​Social-emotional learning is intentionally woven throughout program activities.​
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​Edgewood Elementary​

​SOCIAL-EMOTIONAL LEARNING​

​The site coordinator works to create strong bonds that extend beyond academics. Her genuine​
​interest in the students' well-being has earned their trust and encourages them to share their​
​ideas. The co-ordinator visits the students during the school day. These emotional check-ins can​
​prevent behavioral challenges by identifying and addressing emotional issues early. Consistent​
​staff and expectations create a stable environment, helping students feel safe and supported.​
​Clear routines enable students to build trust and develop self-regulation. Students often listen to​
​music while working, which can help them improve focus and reduce stress.​

​PHYSICAL ENVIRONMENT, STUDENT HEALTH AND SAFETY​

​The classrooms are bright and organized. The rooms are spacious, allowing students to work​
​independently or in pairs. The older students have their own space in the portable classroom.​
​The furniture is appropriate for older students' learning. There are adequate materials and clean​
​spaces for creative activities such as painting.​

​EVIDENCE OF RELATIONSHIP BUILDING WITH SCHOOL STAFF, FAMILIES, AND​
​COMMUNITY​
​The staff arranged for the local bookmobile to visit the Focus site, creating an exciting​
​opportunity for students to engage with books and develop a love of reading. Using a Project​
​Focus library card, staff check out a variety of books for students to read and enjoy during​
​program time. Bringing the bookmobile directly to the site increases access to high-quality​
​reading materials and helps foster literacy by making books readily available to all students. This​
​partnership strengthens the relationship between the program and the local community. By​
​connecting students with community resources such as the public library, students become​
​more aware of the services and opportunities available to them beyond the school setting.​
​Additionally, students gain positive interactions with community members and learn that learning​
​extends beyond the classroom walls.​
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​Hart Middle School​

​SOCIAL-EMOTIONAL LEARNING​

​The classroom environment feels student-centered and welcoming, with projects displayed to​
​reflect the students' ownership of the space. Students engage in a variety of activities and are​
​allowed to explore their interests. They willingly share their projects and ideas with confidence,​
​and the pride in their accomplishments is evident through their enthusiasm. The staff works to​
​build a strong class community by fostering an environment of safety, trust, and belonging.​
​Students feel valued and work to build relationships with peers and adults alike. The staff actively​
​supervise students by routinely moving around the room to monitor them and proactively​
​support them rather than react to unwanted behaviors.​

​EVIDENCE OF RELATIONSHIP BUILDING WITH SCHOOL STAFF, FAMILIES, AND​
​COMMUNITY​
​Students clean up trash around the middle school campus and participate in the Hart Lake Clean​
​Up Day. They spent time giving back while enjoying time outdoors with friends. These hands-on​
​service projects highlight the importance of civic engagement while helping students develop​
​teamwork, responsibility, and a sense of pride in caring for shared spaces. Through their efforts,​
​students see firsthand how working together can preserve the beauty of their town and create​
​meaningful, positive change for everyone to enjoy. Additionally, the middle school students​
​prepare the school carnival for the elementary students. They set up games and organize​
​activities, and their leadership and willingness to help created a fun and exciting experience for​
​the younger students. These students recognize the positive impact individuals can have on their​
​community.​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​

​This site fosters independence and positive work habits by creating a consistent routine, providing​
​a dedicated workspace for studying, and offering encouragement as needed. There is ample space​
​for students to work on projects and complete homework, either together or independently.​
​Students work on creative projects, such as designing inventions, using their imagination,​
​communicating their ideas, and responding to feedback.​
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​Hesperia Elementary​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​Days of the week follow consistent schedules that include movement, technology, hands-on​
​activities, and problem-solving games, providing students with a predictable structure while​
​keeping them actively engaged in learning. Students work collaboratively to solve puzzles,​
​complete challenges, and answer trivia questions, all of which encourage critical thinking and​
​communication. Enrichment projects are designed to incorporate academic learning, the arts, and​
​physical activity, allowing students to explore concepts in meaningful and engaging ways.​
​Assistants plan lessons around a variety of topics that reflect student interests, helping ensure​
​that activities remain relevant and engaging for participants. Student choice is an important​
​component of the program, and students are regularly given opportunities to provide input on​
​activities, topics, and projects they would like to explore. Whether selecting a hands-on STEAM​
​challenge, an art project, a technology-based activity, a physical game, or a collaborative group​
​project, students are empowered to make decisions about their learning experiences.​

​EVIDENCE OF RELATIONSHIP BUILDING WITH SCHOOL STAFF, FAMILIES, AND​
​COMMUNITY​

​Students learned about Halloween safety with Officer Goodrich and Officer Chett. The guest​
​speakers taught the students to stay with an adult, check their candy, wear reflective clothing,​
​and walk on the sidewalk. Exploring and experimenting with science helps children and families​
​build curiosity, confidence, and a deeper understanding of how the world works. Hands-on​
​experiences encourage critical thinking, creativity, and meaningful connections that can inspire​
​lifelong learning. During family day at Hesperia Elementary, the Michigan Science Center created​
​an engaging, memorable opportunity for everyone to discover the fun of science together through​
​its exciting Kaboom presentation.​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​

​Students engage in a variety of learning activities, from Nature Watch lessons on the water cycle​
​to researching interesting animals such as axolotls. Enrichment activities enhance academic skills​
​by cultivating critical thinking, problem-solving, and creativity in an engaging environment.​
​Essential cognitive habits such as persistence, curiosity, and improved focus enable students to​
​apply classroom knowledge to real-world scenarios.​
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​Hesperia Middle School​

​EVIDENCE OF CLASSROOM MANAGEMENT AND POSITIVE BEHAVIOR SUPPORTS​

​Students earn points for classroom jobs and appropriate behavior. They are allowed to spend the​
​points on physical reward items or experiences, such as using the teacher chair and choosing the​
​music for the day. The site coordinator dedicates significant time to helping students build​
​perseverance, encouraging them to keep trying even when learning feels challenging. She​
​emphasizes that consistent effort and determination are key to achieving growth and long-term​
​success. Students use Power Rockets and learn to care for materials, which builds responsibility​
​and an understanding of shared resources. By modeling expectations and providing guidance,​
​adults help students develop habits that support an organized, effective learning environment.​
​Students sign a responsibility contract, reinforcing accountability and encouraging them to take​
​ownership of the materials they use.​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​Students enjoy challenges and competitions. They participate in Skillastic activities and engaging​
​group projects which​​integrate movement with math​​and science.​​Groups work together on​
​STEAM tasks, such as building catapults, while learning science concepts and expanding their​
​vocabulary. YAC council members are displayed, class jobs are posted, and birthdays are​
​recorded on a chart. The classroom reflects its students and fosters a sense of belonging and​
​identity. Student voices and work are clearly represented, helping every learner feel valued.​
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​Holton Elementary​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​

​The staff collaborates with classroom teachers to learn about current academic units of study,​
​allowing students to use Focus academic time to reinforce concepts introduced during the school​
​day. Weekly themes are incorporated into programming, with specific days dedicated to content​
​areas such as science, math, art, and ELA. The site also integrates STEAM activities, hands-on​
​experiments, and projects that celebrate a variety of cultures and experiences. Programs such as​
​the Christmas Shoppe and Holton Kids Café provide students with meaningful opportunities to​
​develop entrepreneurship and real-world life skills. Through these activities, students practice​
​production skills such as measuring, cutting, assembling, and refining their designs while​
​strengthening teamwork through shared responsibilities and problem-solving.​

​EVIDENCE OF CLASSROOM MANAGEMENT AND POSITIVE BEHAVIOR SUPPORTS​

​Students feel empowered to grow and succeed. They set personal growth goals, and the adults​
​help them take action to achieve the goals. Numerous teamwork activities promote social​
​interaction, build friendships, and strengthen the sense of community among peers. Students​
​share good things and participate in show-and-tell, and adults actively listen to students, building​
​trust and strengthening relationships. Students are divided into multi-age groups. In some cases,​
​the older students help the younger ones and serve as positive role models, keeping the groups​
​on task. By balancing structured activities with opportunities for student voice and choice, the​
​program creates an environment where students are excited to participate, explore new interests,​
​and develop a lifelong love of learning.​

​EVIDENCE OF RELATIONSHIP BUILDING WITH SCHOOL STAFF, FAMILIES, AND​
​COMMUNITY​
​Students welcome community members and listen as guests share meaningful stories from their​
​military service. The guests emphasized the importance of teamwork, discipline, perseverance,​
​and courage. This opportunity allowed students to build connections with community members​
​and gain a deeper appreciation for the experiences and sacrifices of those who have served.​
​Experiences like this help create stronger connections between students and their community by​
​encouraging respect, empathy, and understanding across generations.​
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​Holton Middle School​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​

​Academic support is intentionally designed to help students build strong learning habits, improve​
​academic performance, and develop the skills needed for long-term success. Adults regularly​
​print and review student grades, helping students monitor their progress and identify areas where​
​additional support may be needed. Adults actively encourage students to complete missing​
​assignments, stay organized, and make progress toward their academic goals. They provide​
​individualized homework assistance and take the time to learn about the concepts students are​
​studying during the school day so they can offer meaningful support. By working alongside​
​students, asking guiding questions, and providing encouragement, they help students gain​
​confidence in their abilities and develop a growth mindset when faced with academic challenges.​
​Students participate in a variety of educational activities that reinforce classroom learning and​
​strengthen essential academic skills. These activities include completing IXL lessons to practice​
​math and language arts concepts, reading independently to improve literacy and comprehension,​
​and playing math games that make learning both enjoyable and interactive.​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​Students collaborate on a variety of projects that encourage creativity, teamwork, and​
​self-expression. Through art and other hands-on activities, students are given opportunities to​
​explore their interests, share their ideas, and express their unique perspectives in a supportive​
​environment. These open-ended experiences allow students to think creatively, take risks, and​
​develop confidence in their abilities without the pressure of finding a single "right" answer.​
​Creative activities also provide a valuable opportunity for students to relax, reduce stress, and​
​reflect. By incorporating student interests into activities and projects, staff create learning​
​experiences that are engaging, meaningful, and relevant. After discussing ways they could make a​
​positive impact in their community, students chose to create and donate cat houses to a local​
​cat rescue for their Martin Luther King Jr. Day service project. This project helped students​
​develop a sense of responsibility and civic engagement.​
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​Muskegon Heights Academy​

​SOCIAL-EMOTIONAL LEARNING​

​The site coordinator understands that social-emotional learning (SEL) is crucial for teens and​
​pre-teens, as it equips them with skills such as self-awareness and empathy that are critical to​
​personal growth and development. The theme for the year is Building You. The focus is on helping​
​students grow emotionally, socially, and academically. Balancing emotional health with academic​
​growth is a priority at this site, and the students learn best when they feel emotionally supported​
​and secure. This approach better equips students to handle challenges both in and out of the​
​classroom. Additionally, Project Focus staff at this site serve as mentors for their students.​
​Mentors can enhance learning experiences by providing guidance and serving as positive role​
​models. The adults help struggling students navigate challenges and build resilience.​

​PHYSICAL ENVIRONMENT, STUDENT HEALTH AND SAFETY​

​The Focus staff works tirelessly to create a safe and inviting space where students feel​
​comfortable expressing their thoughts and building relationships with other students. The​
​approach encourages open dialogue and promotes mental well-being. The classroom is clean,​
​well-organized, and welcoming. Materials and supplies are thoughtfully arranged to ensure​
​students can easily access resources while moving safely throughout the space. Clear​
​expectations, consistent routines, and active staff supervision help create a secure environment​
​where students feel physically and emotionally safe, allowing them to fully engage in learning and​
​enrichment activities.​

​EVIDENCE OF RELATIONSHIP BUILDING WITH SCHOOL STAFF, FAMILIES, AND​
​COMMUNITY​

​The Focus staff values community involvement and works collaboratively with others to increase​
​student success. Students volunteer at a local restaurant and food pantry, building leadership​
​skills and empathy while providing essential support to community members. Providing students​
​with a strong support network helps them feel connected to their school and community, which​
​contributes to improved academic and personal outcomes.​
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​Spitler Elementary​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​Students are encouraged to use their imaginations and express their creativity by sharing ideas​
​and learning from one another. They are taught to work independently while also supporting one​
​another and appreciating their unique strengths. Numerous enrichment options are available, and​
​students can choose those that interest them. The assistants plan activities for their groups, and​
​a variety of tasks are always underway, including designing art projects, planting flowers, making​
​dough, and assembling fruit pizzas.​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​

​Students engage in STEAM projects where they make predictions and test hypotheses. Integrating​
​hands-on activities like origami and inventive projects helps children build patience, focus, and​
​fine motor skills while staying engaged in the learning process. Math is naturally woven into these​
​experiences as students measure ingredients—such as using flour during papier-mache and​
​slime activities—giving them practical opportunities to apply concepts like measurement,​
​estimation, and following step-by-step directions in a fun and meaningful way. Additionally,​
​literacy activities are frequently incorporated to enhance foundational reading and writing skills.​
​Students learn to set personal goals and think critically.​

​PHYSICAL ENVIRONMENT, STUDENT HEALTH AND SAFETY​

​The small group sizes allow students to receive individualized attention and meaningful support.​
​Consistent staff members build strong relationships with students, creating a stable environment​
​where students feel comfortable. Adults encourage students to step outside their comfort zones​
​and explore new activities and experiences while fostering a supportive environment. Students​
​are given the freedom to participate at their own pace, helping build confidence.​
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​Walkerville​
​EVIDENCE OF CLASSROOM MANAGEMENT AND POSITIVE BEHAVIOR SUPPORTS​

​The staff at Walkerville is proactive and teaches behavior norms before problems arise, creating a​
​positive environment by clearly outlining expectations. Students understand what is required of​
​them, fostering accountability and a culture of respect. This site teaches character-building​
​lessons to improve the classroom environment. The lessons help foster positive student​
​behaviors such as self-regulation and conflict resolution. Teaching students to understand their​
​own emotions cultivates a more respectful and responsible classroom. Consistent assistants and​
​routines help students know what to expect and reduce anxiety. A stable environment fosters​
​safety, allowing students to focus on learning and build positive peer relationships.​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​
​Program assistants use rotations to keep students actively engaged in learning and maintain high​
​participation throughout programming. Lessons are organized around common themes and​
​thoughtfully adapted to meet the developmental and academic needs of different grade levels.​
​Activities are hands-on, interactive, and designed to capture students' interests while encouraging​
​exploration, critical thinking, and collaboration. Technology is integrated into learning through​
​engaging tools such as Kahoot quizzes, educational videos, and other digital resources that​
​reinforce key concepts. Many units incorporate science-focused investigations and Nature Watch​
​kits, providing students with opportunities to observe, experiment, and make real-world​
​connections. To further enrich learning, the coordinator shares a variety of fascinating educational​
​specimens and scientific artifacts that spark curiosity and encourage discussion. Art projects are​
​often connected to the unit of study, allowing students to demonstrate their understanding​
​through creative expression while reinforcing academic content. The staff also uses charts and​
​other visual tracking tools to monitor student progress, celebrate achievements, and reinforce​
​mastery of important skills.​

​EVIDENCE OF RELATIONSHIP BUILDING WITH SCHOOL STAFF, FAMILIES, AND​
​COMMUNITY​

​The site coordinator communicates with classroom teachers and arranges time to help students​
​with make-up work from absences. Classroom teachers inform Focus staff of upcoming tests to​
​review topics with students. Multiple activities include community service, such as cleaning the​
​school grounds. ​
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​White Cloud Elementary​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​This site encourages children to be active through hands-on exploration and movement. Students​
​develop fine and gross motor skills and creativity through tactile activities that support sensory​
​integration. Adults set boundaries and provide structured supports for students as needed.​
​Students progress through​​QUEST Adventures: Apex Academy​​,​​building problem-solving and​
​critical-thinking skills and demonstrating collaboration as they work through challenging levels​
​together. Small groups create a more personalized and engaging learning experience as QUEST​
​immerses students in problem-solving puzzles and real-life social-emotional scenarios. As a​
​result, students practice important life skills such as kindness, self-awareness, decision-making,​
​and self-reflection. Through guided discussions and collaboration, students can apply these skills​
​in meaningful ways and connect them to their everyday experiences.​

​SOCIAL-EMOTIONAL LEARNING​

​Adults prioritize consistency and patience with their students. Routines and expectations are​
​predictable, which builds a sense of security and self-assurance and reduces anxiety. The​
​students strengthen connections with peers by writing letters to pen pals and participating in​
​student-led lessons. In their letters, they introduce themselves, share interests, and build​
​communication skills. Similarly, during student-led activities, older students plan and guide​
​activities for younger peers, creating opportunities that foster both leadership and confidence.​

​EVIDENCE OF CLASSROOM MANAGEMENT AND POSITIVE BEHAVIOR SUPPORTS​
​Small-group activities promote collaboration, communication, and positive peer interactions.​
​Students are encouraged to share ideas, listen respectfully to others, work together to solve​
​problems, and remain actively engaged in the learning process. These opportunities help develop​
​important social-emotional skills while fostering a sense of belonging and responsibility within​
​the group. Positive behavior supports are embedded throughout the program to help students​
​meet expectations and experience success. Staff consistently teach, model, and re-teach rules,​
​routines, and procedures to ensure that all students clearly understand what is expected of​
​them. Regularly revisiting routines helps create a predictable, structured environment in which​
​students feel supported and confident in their ability to make positive choices. By focusing on​
​proactive supports, the staff helps students develop self-regulation and accountability that​
​contribute to personal growth.​
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​White Cloud Middle School​

​EVIDENCE OF STUDENT ENGAGEMENT AND CHOICE​

​Students are given choices in how they participate in activities, allowing them to engage in ways​
​that align with their interests, strengths, and comfort levels. This student-centered approach helps​
​teens feel a sense of ownership over their experience and recognizes that engagement can look​
​different for each individual. Rather than requiring all students to participate in the same way, the​
​program provides multiple avenues for involvement, ensuring that every student can contribute.​
​Students may choose to express their creativity through design and art, apply critical-thinking​
​skills through engineering and math challenges, or use their communication and leadership​
​abilities as announcers, judges, or facilitators. By providing options and valuing different talents,​
​the program promotes autonomy, increases motivation, and encourages students to take an active​
​role in their learning. Giving teens control over their participation fosters independence and​
​creates a more inclusive environment where students feel respected and empowered to​
​contribute in ways that showcase their unique abilities.​

​EVIDENCE OF CLASSROOM MANAGEMENT AND POSITIVE BEHAVIOR SUPPORTS​

​Seating charts and assigned academic partners support classroom management, and students​
​are held accountable when their actions affect the group. A point system is in place as a positive​
​behavior support, and incentives reward students for constructive peer interactions and academic​
​success.​

​EVIDENCE OF ACADEMICS, SCHOOLWORK COMPLETION, AND SKILL-BUILDING​

​Students explore chemistry by creating a botanical body mist, learning about scent blending and​
​ingredient combinations, and applying their knowledge of measurement and natural elements.​
​Building on this, they also studied biology, exploring how the heart pumps blood throughout the​
​body. Using simple materials, students constructed their own heart valve and examined​
​circulation, observing how valves open and close to keep blood moving. Through these activities,​
​students learned to plan, create, observe, and problem-solve as they refined their models.​
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​Section Eight​

​Recommendations​
​It is important to note that while the observations reported here give a glimpse into the​
​day-to-day of Project FOCUS programs, it is not a full picture.​

​We were able to understand programming through observations, coordinator-provided data, state​
​reporting, and staff reports. The lead evaluator met an average of twice monthly with the​
​Out-of-School Time Director. The evaluation team was a regular recipient of the site newsletters.​

​The recommendations below prioritize preserving Project FOCUS's greatest strengths while​
​addressing the most consistent opportunities for improvement.​

​1. Preserve and Strengthen the Program's Relationship-Centered Culture​

​The strongest finding across all surveyed groups was the value of caring, consistent staff​
​relationships. Continue investing in staff recruitment, retention, and professional learning that​
​emphasizes positive youth development, relationship-building, and social-emotional support.​
​Recognize exemplary staff practices and ensure relationship-centered programming remains the​
​foundation of Project FOCUS.​

​2. Increase Intentional Academic Support​

​Parents and school staff consistently expressed a desire for stronger academic reinforcement.​
​Establish structured daily time for homework completion, literacy, and math support while​
​maintaining the program's enrichment focus. Collaborate with schools to identify student learning​
​priorities and explore partnerships with volunteers or peer mentors to provide targeted​
​assistance.​

​3. Strengthen Communication and School-Day Alignment​

​Develop consistent communication systems between Project FOCUS staff and school personnel.​
​Regularly share program schedules, student participation, and opportunities for teacher input​
​regarding academic or behavioral goals. Greater collaboration will improve continuity between the​
​school day and after-school programming.​
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​4. Maintain a Balanced Program that Combines Learning, Enrichment, and​
​Student Choice​

​Students consistently identified fun, friendships, creative activities, and outdoor play as the most​
​meaningful aspects of Project FOCUS. Continue providing engaging enrichment experiences while​
​increasing opportunities for student voice and structured choice. Preserving enjoyable​
​experiences alongside academic support will help sustain participation and engagement.​

​5. Enhance Program Structure and Behavior Supports​

​Although most respondents viewed Project FOCUS as a safe and supportive environment, some​
​parents and school staff noted concerns regarding supervision, routines, and behavior​
​management. Strengthen consistent expectations across sites by implementing common​
​behavior systems, transition procedures, and ongoing staff coaching to ensure a positive and​
​well-organized environment.​

​Overall Recommendation​

​Project FOCUS should continue building on its greatest strengths—trusted relationships, student​
​belonging, and a safe, engaging environment—while intentionally strengthening academic support,​
​school partnerships, and program consistency. This balanced approach will preserve the qualities​
​families and students value most while increasing the program's overall effectiveness and​
​long-term impact.​
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​Section Nine: Final Notes​

​FINAL NOTES FROM THE EVALUATOR:​

​In our tenure as evaluator for Project FOCUS, our key recommendations have been, and continue​
​to be:​

​●​ ​Clear and regular communication with key stakeholders (e.g., school staff, Project FOCUS​
​staff, parents, evaluators)​

​●​ ​Update student grade information weekly/bi-weekly in order to​
​■​ ​Understand student growth patterns​
​■​ ​Maintain connections with regular day school staff​

​●​ ​Provide professional development to Project staff directly related to practical, immediately​
​applicable classroom management techniques.​

​●​ ​Require regularly collected student data (test scores, survey of parent, teacher, and​
​student, discipline records), including pre-entry data for newly enrolled students.​

​Additionally, we would encourage Project FOCUS leadership to:​

​●​ ​Encourage and incentivize attendance in programming for enrolled students.​

​●​ ​Work toward understanding how attendance in programming relates to attendance rates​
​in school.​

​●​ ​Create a system of data collection for site coordinators that is standardized and clear with​
​limited editing privileges (to protect the standardization of the form).​

​We continue to be impressed by Project FOCUS coordinators, leadership, sites, and students. It is​
​a pleasure to work alongside this organization putting forth tremendous effort to do what is best​
​for students.​
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​Appendix A:​

​Executive Summary​

​Project FOCUS Stakeholder Feedback Analysis (2025–2026)​

​This executive summary synthesizes qualitative feedback collected from students, parents, and​
​school staff regarding their experiences with Project FOCUS during the 2025–2026 school year.​
​Across all stakeholder groups, Project FOCUS is consistently viewed as a valuable program that​
​provides students with a safe, supportive, and engaging environment that extends learning​
​beyond the traditional school day. While stakeholders recognize the program’s positive impact on​
​student well-being, relationships, and engagement, they also identify opportunities to strengthen​
​academic supports, communication systems, and program consistency.​

​Overall Findings​

​A clear theme emerged across all stakeholder groups: relationships are the foundation of Project​
​FOCUS’s success. Students, parents, and school staff consistently described the importance of​
​caring adults, positive peer interactions, and a strong sense of belonging. Participants frequently​
​characterized the program as more than an academic support service; it functions as a​
​developmental environment where students build confidence, social skills, emotional wellbeing,​
​and meaningful connections.​

​Stakeholders also emphasized that student engagement is strongly influenced by the quality of​
​experiences provided. Students highlighted fun, choice, movement, and social interaction as key​
​factors that motivate participation. Parents valued enrichment opportunities and hands-on​
​learning experiences, while school staff noted the positive effects of engaging activities on​
​student motivation and school connectedness.​

​Key Themes Across Stakeholder Groups​

​Relationships and Belonging​

​Students consistently identified friendships, peer connections, and supportive staff relationships​
​as central to their experience. Parents frequently cited trusted, caring adults as one of the​
​program’s greatest strengths, while school staff observed that students benefit significantly from​
​positive relationships built during after-school hours.​
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​Collectively, the findings suggest that Project FOCUS serves as an important environment for​
​fostering belonging, connection, and social-emotional growth.​

​Social-Emotional Development​

​Parents and school staff reported noticeable improvements in students’ confidence,​
​communication skills, peer relationships, emotional wellbeing, and overall school engagement.​
​Staff frequently described students as excited to participate and positively influenced by the​
​supportive environment.​

​These findings indicate that Project FOCUS is producing meaningful social-emotional benefits​
​that extend beyond the program setting.​

​Safety, Stability, and Student Support​

​Parents and school staff consistently described Project FOCUS as a safe and dependable​
​environment. Families particularly valued the program’s supervision, structure, and reliability,​
​while educators highlighted its role in providing students with stability, positive adult mentorship,​
​meals, and constructive activities after school.​

​Engagement Through Choice, Fun, and Activity​

​Students repeatedly emphasized the importance of enjoyable activities, outdoor play, movement,​
​and opportunities for choice. Feedback suggests that engagement is driven by the overall quality​
​of the student experience rather than academic activities alone.​

​These findings reinforce the importance of maintaining active, hands-on, and student-centered​
​programming that balances structure with autonomy.​

​Areas for Growth​

​While overall feedback was highly positive, stakeholders identified several opportunities to​
​strengthen program effectiveness.​

​Academic Support​

​Parents and school staff consistently expressed interest in expanding academic supports,​
​including homework assistance, literacy support, tutoring opportunities, and stronger alignment​
​with classroom learning goals. Although academic benefits were reported by some respondents,​
​many stakeholders viewed this area as having the greatest potential for growth.​

​Communication and Collaboration​
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​School staff frequently reported limited awareness of program activities, student participation,​
​and instructional goals. Stronger communication systems between school-day personnel and​
​Project FOCUS staff could improve alignment and create more cohesive support systems for​
​students.​

​Program Consistency and Staffing Capacity​

​Some respondents identified concerns related to staffing levels, behavior management,​
​supervision, and variations in implementation across sites. These findings suggest a need for​
​clearer expectations, standardized practices, and continued investment in staff development and​
​support.​

​Strategic Recommendations​

​Based on stakeholder feedback, several priorities emerge for future program development:​

​Immediate Priorities​

​●​ ​Continue investing in relationship-centered staffing practices.​
​●​ ​Increase opportunities for student choice and voice.​
​●​ ​Protect and expand outdoor, movement-based, and experiential activities.​
​●​ ​Strengthen family and school communication systems.​
​●​ ​Reinforce effective behavior management and supervision practices.​

​Medium-Term Priorities​

​●​ ​Expand structured academic supports, including homework help, literacy development,​
​and tutoring opportunities.​
​●​ ​Improve alignment between after-school programming and school-day learning goals.​
​●​ ​Standardize high-quality program implementation across sites.​
​●​ ​Develop active indoor alternatives for inclement weather days.​

​Long-Term Priorities​

​●​ ​Establish ongoing student advisory and feedback structures.​
​●​ ​Create experience-quality indicators alongside academic outcome measures.​
​●​ ​Strengthen collaborative systems connecting families, schools, and program staff.​
​●​ ​Position Project FOCUS as both an academic support program and a comprehensive youth​
​development initiative.​

​Conclusion​
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